A new curriculum
Oak View School is a special school, providing for a wide range of pupils. Pupils are
aged 3 to 19 and nearly all have severe or complex needs, including ASD, Downs
Syndrome and physical disabilities. Most pupils have severe learning difficulties, some
have profound and multiple learning difficulties.
Our pupils need and deserve a curriculum that caters for their specific needs, including
their learning needs, their social and emotional needs and their sensory needs.
This curriculum reflects each pupil’s complex needs, individuality and future life. It goes
far beyond the academic subjects to include sensory needs, emotional regulation and
behaviour, attention and motivation, social skills, and physical skills. These needs are
precursors to learning - pupils must develop in these areas before they can develop
more advanced skills.
This new curriculum has been designed with the needs of the pupils at the forefront. It is
based on these principles:

Pupils’
needs

The curriculum promotes learning based on each
pupil’s needs and EHCP. It is not prescriptive, it does
not say what is to be learnt, but instead, it is flexible
to the pupils needs.

Strategies
& activities

The needs of the pupils are met by using many
strategies and activities that we use every day. These
are based on experience, understanding of child
development, (especially for children with special
needs), and advice from therapists and
educationalists

Active
learning

Research shows learning is best when children are:
mentally active (not passive)
engaged
socially interactive
building meaningful connections to
their lives
using skills functionally

Independence

Independence is the goal for all our pupils. The
curriculum will encourage pupils to be as independent
as possible in all activities.

Overall
structure

The curriculum provides strategies, activities and
opportunities for learning linked to each pupil’s needs.
This curriculum is the way we deliver activities to
support the needs of the pupils.

Developmental stages
Many pupils are working at early learning levels, where development of pre-academic
skills (eg: attention, engagement, social skills) are of the highest importance – these
skills, when acquired, allow children to learn in more formal ways, but will remain a
priority. Some pupils may take many years to acquire these skills.
This can be represented by the pyramid of learning for communication:

speech
understanding
communication
play - exploring, social
skills, curiosity
attention – waiting, listening,
completing tasks,
early interaction – turn taking, pointing,
cause and effect, joint attention
The skills at the bottom of the pyramid must be acquired before the skills at the top will
be developed.
This is why play, early interaction and attention form a large part of the curriculum.

What is communication?
Communication is fundamental to how pupils lead the rest of their lives in every aspect from making choices about themselves to watching television and from expressing their
emotions to socialising. It gives independence and gives pupils a voice. Communication
is also fundamental to pupils learning.
Communication means different things to different pupils, these is some of the ideas OV
staff came up with in answer to the question: ‘what is communication at Oak View?’

At the heart of the curriculum is the learning pathway.
Each pupil has their own pathway, written by their teacher, that links their EHCP and
needs to activities in the classroom. It also uses the pupil’s motivations

A real learning pathway
Jason's
Learning
pathway

Ways in which Jason will
learn this term.

Communication
1. Talks to staff in the dining hall when collecting his sausages at lunchtime
2. Says hello to his bus driver and escort at the end of the day
3. Communicates verbally during Good Morning sessions
4. Does daily writing activities in his workbay
5. Participates in a group Speech and Language Therepy sessions once a week
6. Reads out loud from a book or the whiteboard each day

Physical / Sensory
1. Accesses Zones of Regulation throughout the day

2. Twice daily visits to the SI Room
3. Helps collect the printing / resources during the day
4. Signs and copies actions during Good Morning and 5-A-Day
5. Goes to swimming, Muddy Woods and the Ball Pool each week
6. Experiences sensory play or food sessions each day

Creative
1. Has the opportunity to use scissors and perservere with a cutting task each day
2. Joins in with dance/fitness/yoga sessions every day
3. Chooses a creative activity at break/lunchtime each day
4. Engages in interactions with peers during lunchtime every day, eg sharing toys
5. Explores food textures and smells during cooking lessons / food exploration each week
6. Engages in imaginary play or role play with a peer at break times
Independence
1. Independently washes his hands after using the toilet and before eating
2. Takes his jumper off if he is hot, puts it on if he is cold
3. Thoroughly drys himself after swimming with verbal prompts each week
4. Completes his workbay tasks independently every morning
5. Transitions back to Oak Class alone after his has finished his lunch each day
6. Returns the dinner register to Reception every morning
Knowledge and Understanding of the World
1. Reads words out loud during group sessions each day
2. Explores topic using multi-sensory resources and comments on textures etc
3. Goes horse riding once a week
4. Learns with support to stay safe in the community during play area visits off site each week
5. Sticks his Topic work in his scrap book once a week
6. Assists with practical tasks within the classroom, eg, washing dishes, sweeping up

Using the pathways Strategies and Activities
There are numerous teaching strategies and activities used at school. These have been
developed by teachers and therapists to address our pupils’ specific needs.
Some strategies are used by schools across the country and around the world, but all
the strategies we use are picked specifically for our pupils. Our staff have been trained
to use these strategies and, in some cases, our staff are qualified to train staff in other
schools.
The following pages list strategies and activities that we use. These have been divided
into the 5 areas of the learning pathway:

Communication
Communication is key to all of our pupils’ development. Communication is part of
every area of the curriculum and in every activity, including non-timetable
activities (eg: lunch times & breaks times). The general principles are to extend
spontaneous interaction, communication and language & comment on activities,
weave language learning through play and use real life situations – making toast
and communicating at the same time is better than learning about toast on the
whiteboard. Here are some of the activities and strategies that we use:

Play
Play is fundamental to all
children’s development. It
develops social and interactive
skills, critical thinking and
cognitive skills, confidence,
creativity and fine and gross
motor skills. Play allows pupils
to learn real life skills by acting
them out. This includes:
structured or unstructured play
with adults or peers. Messy,
sensory, exploratory play. Make
believe, imaginative, expressive
and constructive play

Attention Autism
Develop pupil’s curiosity and
shared attention skills using
highly visually motivating
activities, creating irresistible
opportunities to learn.

Colourful Semantics
Developing children’s
understanding of words and
structure through social
communication using colourcoded sentences.

Sensory Stories
Allows pupils to access stories
and become part of the story
in a way they can understand.
Aids sensory processing,
supports turn taking and
encourages communication.

AAC
Alternative augmentative
communication A wide range
of tools that support and
teach communication.
Including: communication
books, photos and symbols,
PECS, objects of reference,
communication boards and
books, talking switches,
talking books, iPads, gestures,
signing, symbols, body
language, eye-pointing, facial
expressions, vocalisations.
These can be used in all
activities

Intensive Interaction
Intensive Interaction
develops early interaction
skills and enjoyment of
interaction

Functional language
Using and developing
language in every-day
situations and in context. Incl.
in the community

Sound board
Make, experience, feel, and
hear: rhythm, repetition,
vibration and interactive
sounds.

Other
Speaking/listening/Reading
Matching activities
Sequencing activities
Word maps
Phonics
Book about self
Bag books
Answering questions about
books
Sharing a book
Using the library
Braille
Personal storytelling
Keep picture diary
Choosing activities
Functional
Symbols, logos, recipes,
shopping lists, cafes.
Choosing
Music related
Listening to song
Singing, playing instruments
Experiencing rhyme and
rhythm
Music games
Musical stories
General interaction
Awareness of people
Responding to others
Lego Therapy
Switch toys
Social Stories
Writing
Mark making (art, fingers
brushes)
Colourful semantics
Fine motor skills (see
physical)

Physical and Sensory

Ph
ysi
cal
de

velopment: any area of need including skills related to a physical disability,
gross and fine motor skills, functional living skills. These may be under the
advice of a physio or OT.
Sensory regulation is very important to many pupils who are affected by
dysregulation of their senses. They can learn to control and understand their
feeling, emotions and sensory needs, which in turn supports their well-being
and behaviour
Sensory development: many pupils are learning at a sensory level.

Fine Motor Skills
Skills practised in class through
activities and games:
threading, lacing, cutting,
placing, pasting, mark making,
colouring, finger tracing (eg: in
sand, paint, foam), finger
rhymes, finding objects in
sand, messy play
Functional skills: Buttoning,
lacing, tying, fastening,
zipping. Carrying, using tools.
Cooking/eating skills: Opening
jars, packets, cutting, mashing,
scrapping.

Interoception
The Interoception Curriculum
provides a framework for
building independent selfregulation, by sequentially
teaching a learner to notice
body signals, connect body
signals to emotions, and then
determine what action to
take to promote comfort
within the body.

TACPAC
Sensory communication using
touch and music to align the
senses and develop
communication skills and
body awareness

Physiotherapy
Defined by the therapy team.,
implemented in class.
Functional activities to
motivate the pupil to use and
develop physical skills in real
life situations.

Zones of Regulation
This framework has been used
successfully at Oak View for
several years. It teaches pupils
to recognise their own
emotions, and learn how to
develop their emotional
control, sensory regulation
and self-awareness.
The Zones uses four colours to
help students identify how
they are feeling and level of
alertness as well as guiding
them to strategies to support
regulation.

Sensory Integration
Sensory integration is a set of
physical activities that help a
child with sensory processing
difficulties. These are tailored
to each pupil and take place in
class, in the S.I. rooms or
around the school. These
activities help a child become
settled and ready to learn.

Other physical skills
activities
PE / Sherborne
Horse riding
Hydrotherapy
Swimming
Functional activities, eg: class
jobs (washing up, moving chairs,
collecting printing).
Eating skills, walking
Real life: eg: jobs around school,
shopping, photocopying, cooking
(packets, jars, measuring,
cleaning, etc)
Dance
Playground games
Playground equipment
Dressing / dressing up

Other sensory awareness
activities
Dark room, sensory room
Sensory regulation and wellbeing activities
Body awareness and sensory
learning (eg: PMLD) – sensory
story, tacpac, etc
Food groups
Yoga

Food groups
Activities that encourage pupils
to experience new and different
foods though sensory activities

Creative, exploration &
curiosity
Creativity and exploration is vital to a pupil’s development and learning. We encourage
curiosity and independent thinking. It important that pupils have opportunities to explore,
experiment & take risks. Pupils who are confident to extend their horizons will develop
their flexibility, engagement and spontaneity, all of which will support future learning.
Creativity helps children solve problems and overcome challenges. It fosters resolve,
inquiry, new perspectives, independence, positivity, confidence, and ingenuity.
Creativity is not in all pupil’s EHC targets, but it always underpins pupils’ development.

Play

Specific Activities

Play is fundamental to all
children’s development. It
develops social and
interactive skills, critical
thinking and cognitive skills.
confidence, creativity and
fine and gross motor skills.
Play allows pupils to learn
real life skills by acting them
out.
Includes: structured or
unstructured play with
adults or with peers. Messy,
sensory, exploratory play.
Make believe, imaginative
and expressive play,
constructive play.

Some examples:
Messy play
water play
Pretend play (Big world /
Small world play)
eg: play with the toys, shops,
dolls, etc
Art – drawing, painting, etc
Crafts
Muddy Woods
Intensive Interaction
Dressing up
Dance / movement
Story writing
Playtime with peers
Exploring outdoor areas.
Music/singing/instruments
Role play

How to include into
activities
Specific activities are listed on the
left, but much of the creativity,
exploration and curiosity can be
nurtured and developed in other
activities. Teachers will ensure
that:
• activities are motivating for all
pupils.
• there are opportunities for pupils
to make decisions & take control
• pupils are given time to reflect on
their activities
• pupils are encouraged to ask
questions
• exploration is led by pupils
• exploration is encouraged at all
times.

In many of these, adults are the enablers and supporters. For example, playtime with peers can
be free play for the pupils or the adults can set up a game and support communication
“playful, everyday activities are just as much
about teaching as learning the names of shapes
or remembering the sounds that letters
represent. Setting up teaching and play as
opposites is a false dichotomy.” - Ofsted

Independence and
self-help
Independence is the goal for all our pupils. Living independently, or living with as much independence as
possible, is a great achievement.
Pupils are encouraged to be as independent as possible in all activities. Independence is closely linked to
pupils’ confidence, engagement, attention, problem solving, communication and spontaneity.

Independent living skills
Basic physical skills.
Cooking skills
Dressing
Eating
Looking after belongings
Personal care
Independent transition
(between rooms, to the bus,
etc)
Class jobs, school jobs
Shopping
Work experience
Healthy choices
Travel & road safety
Safety in the community
Cleaning
Body awareness

Strategies
Staff work towards
independence in all activities,
giving support that
encourages and prompts a
pupil but does not do the
activity for them.
Using visuals, schedules and
routines, staff structure
support, and over time,
reduce support.

Dressing
Physical skills: buttons, zips,
velcro, laces, poppers
Clothes, shoes,
Choosing clothes to match
occasion and weather.

Shopping
Making choices
Using money, budgets
Using the supermarket
Carrying, storing food in
cupboards, freezers, fridges
and finding again.
Independence is closely linked
to pupils’ confidence,
engagement, attention,
problem solving,
communication and
spontaneity.

Cooking
Preparing food.
Using tools: knives, cutting,
mashing, twisting, scraping,
mixing, pouring. Opening jars,
packets.
Using equipment: oven,
microwave, mixer
Measuring, weighing.
Reading recipes
Cleaning, tidying.
Safety in the kitchen

Eating
Chewing, biting, swallowing,
drinking skills
Using cutlery
Choosing foods
Understanding heathy eating
Social conventions
Using cafes, restaurants
Experiencing new foods and
drinks

Visual support
Work bays are part of the
TEACCH system for developing
independence. Children are
given familiar activities to
complete without support.

Visual support
Pupils use visual timetables
and work systems to support
their learning

Knowledge and
understanding of the world
This is different to the other areas of the learning pathway because this is
the learning within the topic areas (or any ad-hoc learning). Therefore, the
pathway for KuW will change depending on the topic.

Outdoor learning
Outdoor learning / Muddy Woods
Outdoor learning covers all learning path area and so is listed separately here.
WHAT - Muddy Woods is child led learning with flexibility of adults to change the activities to follow
pupils imagination. This includes: play, building projects, learning about and experiencing the
environment, adventure activities, stories and drama, personal and social development
programmes.
WHERE - We are developing the muddy woods area, but learning can take place in many areas. Think
of every outdoor space as an opportunity for learning.
WHEN - any time
Outdoor Learning can take many forms: free exploration, practical activities, learning new physical
skills, engaging with the environment, games, learning about nature, new experiences or just a
lesson outside.
Outdoor learning develops self-confidence and self-esteem through hands-on experiences in a
natural setting. Benefits:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

opportunities for generalising skills
encourages risk taking in a supported environment.
making concepts real (talking about real things, handling real objects in context).
develops engagement, confidence, self–esteem and independence
develops confidence and self-esteem. Pupils are willing to take risks and try new activities and
challenges.
Pupils learn to trust their own judgments and physical skills.
Social Skills: encourages and develops communication, teamwork, friendships & relationships.
Outdoor learning consistently enthuses and motivates, resulting in greater engagement.
Develop understanding of boundaries, limitations and their possibilities.
encourage spatial awareness and motor development
Develops self-awareness
Supports self-regulation
exploration and use of all the senses
supports well being
it is fun, imaginative, creative
pupils may explore at own pace
These will underpin all targets areas.

Topics

Th
e

school is divided into three age related areas: Lower, Middle and Upper.
Learning and topics are age-related, meaning as pupil become older, their
experiences relate to their age, regardless of their abilities.
Lower, includes EYFS
Middle school is building pupils’ skills based on their needs.
Upper school is preparing students for adulthood, with a focus on
independence and community based activities. there is an emphasis on
communication and using skills in the real world, including work based
activities. Pupils also leave with a qualification.
The topics are broad and balanced, with scope to cover all subject areas.
They allow holistic learning, academic learning, practical learning and all
areas of the
In addition to the topics, classes will learn about, and experience, other
events and celebrations, for example, The Olympics, Christmas, Chinese
New Year,
The pupil’s learning is paramount, so at any time, the teacher may adjust the
learning to suit the pupil.

LOWER SCHOOL TOPIC S
Autumn 1

2020
2021

2021
2022

Autumn 2

All about me Princes and
princesses

Spring 1

Spring 2

Summer 1 Summer 2

Stories

Food

Habitats

Our
Community

All about me

Transport

Adventures

Senses

Animals

Our world

All about me

Movement

People who
help us

Colours

Mini beasts

Games

Music &
dance

Outside

Under the
sea

Jungle

Space

Song &
rhymes

Weather

Super
Heroes

2022
2023

2023
2024
All about me Fairgrounds

2024
2025
All about
me

Pretend
play

2020-21
Autumn

Spring

Summer

Greatest Show

Family Tree

Loughton

Jungle

Hubble Bubble

Splash

2021-22
Autumn

Spring

Summer

ID

Step up

How does it work

Superheroes

Vogue

Outdoor enterprises

Spring

Summer

2022-23
Autumn
Wash and Go

Bake off

Out of this World

Green Eggs & Ham

Dragons Den

Hoilday

2023-24
Autumn

Spring

Summer

Not Home Alone

At the Movies

Grow

Jurassic Park

Art Attack

Olympics

Spring

Summer

2024-25
Autumn

All about me

Circus

Horrible Histories

Roald Dahl

London

Bang Fizz Pop

Professional links
The school is supported by various therapists. Their advice is used as part of
the curriculum by feeding inclusion in the learning pathways:

